Guidelinesfor Global and International Studies Education:
Challenges, Culture, Connections

By H. Thomas Callins, Frederick R. Czarra, and Andrew F. Smith

Since the end of the Cold War, new forces—culturd, palitica, environmenta, and economic—have svept
theworld. Americans are reexamining the role of their country within these new globd complexities and
questioning the ahility of many of our basic inditutions from the government to the military to our
finandd inditutions to cope with these new redities. No ingtitution needs to respond more than our
nation’ sschools.

Due to this concern and high public interest, the United States has an “open moment” to affect crucid
changesin our education systems. With federd support, academic sandardshave been established for
sudents, firgt in language arts, higtory, geography, mathematics, and science, and subsequently in civics,
the arts, and foreign languages. Simultaneoudy, many dates are incorporating nationd education
dandards into curriculum frameworks.

These efforts to devel op education sandards are laudable, and they contain globa and internationa
sudies components. However, many important issues rdated to globd and internationd sudies are
missng or are inadequatdy dedt with. What should dl U.S. students be expected to know and
understand about the world? What skills and attitudes will our students need to confront future
problems, which mogt assuredly will be globa in scope? How are the global and internationd
dimengions of learning being addressed by the new academic sandards? What do scholars from the
internationd relaions disciplines and experienced practitioners of globd education believe sudents
should know, and how can these indghts best be incorporated into the exigting sandards? What globa
and inter-nationd education guiddines are gppropriate for precollegiate education? How will schools
implement these guidelines when confronted with so many other problems? What should students know
about the United States and its connections to the world?

Since 1968, when the U.S. Office of Education funded the Foreign Policy Association to develop aligt
of objectivesfor internationa education, individuas and organizations, united under the rubrics of world
aeas and globd or internationd studies education, have asked Smilar questions. Their answers present
an aray of diverse gpproaches, objectives, contents, skills, methods, and values. Out of these efforts
have come excdllent idess, materids, and programs.

To help dementary and secondary school educators responsible for curriculum development or revison
at both locd and gate levels, we have attempted to provide a summary of what concerned scholars and
educators have recommended that American K - 12 students sudy in the internationd dimengon of ther
education. These guiddinesor intelectud filters are not “sandards’ asthe term isbeing usad by
academic disciplines, but they can be used to vdidate loca curriculum decisons and to assure thet the
irter-national dimension recaives atention.

We have limited our focus to three broad areas or themes: Globd 1ssues, Problems, and Challenges,
Culture and World Aress, and the United States and the World: Globa Connections. No daims of
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infdlibility aremede for dividing the task into these three domains; others may |egitimatdy divide the
internationd dimengon of education differently. Within eech theme we provide the raionde for sudying
the theme, knowledge objectives indicating what students should know and understand about the theme,
alig of skillsthat sudents need in order to understand the issues encompassed by the theme, and
participation objectives, which indicate what actions sudents should be able to take in relation to the
chdlenges addressed by the themes.

If the study of global issues and chalenges, culture, and the United States' globa connections are
ignored by our schools, our sudentswill be inadequately prepared to function in an increesingly
interdependent and conflict-prone world. Thiswould be aserious mistake. If the U.S. dectorateisto
be equipped with the necessary knowledge, skills and, most important, willingness, to better understand
internationd matters, K- 12 schools carry the mgor respongibility for assuring thet al of our citizensare
aufficiently informed to act reponsbly when these matters are discussed and voted upon.

I. Global Issues, Problems, and Challenges

To identify mgor globd issues, problems, and chdlenges, we examined 75 documents on globd and
internationa studies education to locate common topics. These documents panned the ladt five
decades and included severd reports and surveys not written by citizens of this country. Unfortunately,
few authors prioritized their recommendations. Thus, our compilation of globd issues, problems, and
challenges reflects only the frequency that atopic received mention. In some casesit was necessary to
interpret the author’ s exact meaning or intent. Some collgpsing or rearranging of topicswas also
necessay to hold the categories to a reasonable number. However, the ten resulting categoriesinclude
virtudly everything intended by those whose work provides the bass for this compilation.

Theten categoriesform aworking list meant to be scrutinized, reacted to, and refined by those
respongble for improved teaching and learning about the internationd dimension in K-12 schools. The
ten categories are: (1) conflict and its control; (2) economic systems; (3) globd bedief sysems; (4)
humanrights and sodid judtice; (5) planet management: resources, energy, and environment; (6) politica
systems, (7) populaion; (8) race and ethnicity: human commondlity and diveraty; (9) the technocratic
revolution; and (10) sustainable development. (See “What Should Students Study?” for further
explanation of these ten topics)

Why should students learn about globd issues, problems, and chdlenges? All evidence indicates thet
globd issues and problems are growing in magnitude and will neither go away nor resolve themsalves.
They require action. In turn, that actiorHif it isto be effective—requires ditizenswho are trained and
willing to dedl with difficult and complex global issues. Students should leave school reasonably
informed and concerned abolt one or more of the mgor globa issues, problems, or chdlenges facing
the human race.

Knowledge Objectives

No one can clam to know with certainty what sudentsin over 15,000 diverse schoal digricts should
study, know, and understand about their world now and in coming years. Nor can any student be

Guiddines for Global and International Studies Education



expected to master more than asmadl fraction of the information available on any of the mgor issues
facing our world; eech is vast, complex, and changing congtantly. But expert opinions, aswell asdl
projected trends, indicate that few of theseissues or problems will be resolved in the short run;
probably mogt will not even be partidly resolved in the long run. Nevertheess, those respongble for
determining curriculum at the digtrict and Sate levels need to address the following knowledge
objectives as best they can.

1. Studentswill know and understand thet globa issues and chalenges exist and affect their lives.
Awaenessis anecessary prerequisite to understanding. If we expect today’ s sudents-tomorrow’s
leaders and voters-to meke intdligent decisonsin the marketplace and at the ballot box, they must
have a degree of literacy regarding the globd problems, issues, concerns, and trends that
increegngly impact their lives. Globdl literacy does not require in-depth expertise. Rather, it entails
reasonable familiarity with a number of globa issues that dominate the news, coupled with a
working knowledge of the bagc terminology and fundamental concepts of theseissues. 1t means
knowing enough about some globd issuesto intdligently andyze others.

2. Sudentswill sudy at least one globd issue in-depth and over time. When studying any complex
issue, “alittle knowledge is a dangerous thing.” Students may be left with the false impression thet
they have somehow become experts without expending the time and |abor that genuine expertise
necesstates. Schools may inadvertently contribute to this condition when they insgst on coverage
rather than depth. To be effective, the serious study of any globd issue requires time and depth.

3. Studentswill understand that globd issues and chdlenges are interrdated, complex, and changing,
and that most issues have aglobd dimenson. Students should be encouraged to find the
relaionships between different domains of knowledge in order to gain aredigtic perspective about
any globd issue. They should become familiar with some of the mechanisms avallable for managing
globd problems and to what degree those mechaniams have functioned successfully in the pest.

4. Sudentswill be awvare that ther information and knowledge on most globd issues are incomplete
and that they need to continue seeking information about how globd and internationd issues are
formed and influenced. Globd education isalifelong process. New globd issueswill emergeinthe
future, and new ingghtsinto current globa chalenges will be generated. Opinions and attitudes
about internationd topics are influenced by different channds: parents, peer groups, the media, and
private and public interest groups. Students need the kills and abilities to examine and evauate
new informetion, induding understanding the biases of the source.

Sills Objectives

Because globd issues and chalenges are not Satic, sudents need to develop the following skillsto hep
them andyze and evauate today’ s globa issues and to be able to andyze and evauate new issuesin the
future.

1. Studentswill learn the techniques of studying about globa issues, problems, and chdlenges. The
sudy of any globd problem or issue requires time and depth. Having students learn how to learn
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about globa problems and issues may be as important as learning about any sngleissue.

2. Sudentswill deveop informationd literacy about globd issues and chdlenges. In our over rich data
environment, our chief concern should be to help students, in Charles McCleland' swords,
“deveop criteriafor discriminating, evauating, salecting, and responding to useful and relevant data
in the communication flow of reports about conditions and developmentsin the internationa
environment.” In other words, we must help them to become effective & procesang deta

3. Sudentswill develop the ahility to suspend judgment when confronted with new deta or opinions
that do not coincide with their present undergtandings or fedings. When information or beliefs about
globd issues conflict with sudents' present perceptions, students must be able to demondrate
thoughtfulness and patienceif genuine understanding isto result. Globa problems and issues are
complex and congantly changing, often reflecting srongly held divergent views. Students must learn
to respect such views while maintaining their own right to respectfully disagree

Participation Objectives

“Education is only worth the difference it makesin the activities of the individua who has been
educated,” sad George Drayton Strayer in his 1912 textbook on teaching methods  Unless the study
of globd issues, problems, and chalenges leads to some positive action, such study is difficult to judtify,
given the multiple demands dready facing today’ s schools. To be effective, action need not be limited
to the physicd activities sudents often engage in to hep maintain or improve their locd environment.
Action adso means caring enough about global problems and concerns to become and to stay informed
and to act intdligently when dvic action isrequired. Further, it means practicing active U.S. citizenship
in an increesingly interdependent, conflict-prone, and changing globd arena. Some actions that students
should be able to perform when confronting the effects of globa issues and chalenges are noted below.

1. Studentswill gpproach globd issues, problems, and chalenges neither with undue optimism nor
unwarranted pessmism. The sudy of any globd issue or chalenge can become stressful,
particularly for younger sudents. Depending on the topic, such study can leave them fearful or
quilt-ridden. Neither fear nor guilt are good motivators, and neither will leed to civic action. Thus,
classroom teechers must sdlect issues that are within both the research capabilities and the maturity
leve of ther sudents. Leaving sudents frugtrated by the enormity of agloba problem or feding
guilty because of ther ingbility to “solve’ it serves no purpose.

2. Sudentswill develop a sense of efficacy and divic respongibility by identifying soecific ways thet
they can make some contribution to the resolution of aglobd issue or chdlenge.  School systems
have the obligation to fogter effective divic action. Despite the complexity of globa issues and
chdlenges, students can contribute toward resolving or amdioraing their effects

Il1. Cultureand World Areas

I nterconnected with the theme of globd issues, problems, and chdlengesiis the theme of culture and
world areas. Since the 1950s, area or culture studies have been a part of many precollegiate
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curriculums, and in many dates culture sudies have been mandated. Y et despite dmost 40 years of
culture sudies and programs, curriculums feeturing holidays and food festivas, which contribute little to
intercultural understanding, gtill seem to be the extent of the offeringsin many schools.

Education about culture in the 1990s has presented myriad chalenges to public school teachers and
adminigrators across the United States. These chdlenges, for the most part, have arisen from minority
groupswho ary out for ather induson or exduson from what istaught. Many minority groups want
their higory and culture integrated into the main curriculum, while others desire a separate course
exdusvdy for sudents of that particular minority. Although these conflicts consume the energies of
schools and school systems, larger questions must be addressed by schools and systems that want to
teach about the variety of cultures that make up our nationa and world population: Whet is culture?
What forms does it take? What isimportant for sudents to learn about culture and specific cultures?
Placing the concept of culture into alarger context may help to define what sudents should know about
local and globd cultures.

Mog parents expect schoolsto teach about American civic culture, principaly knowledge of
democratic vaues: our Conditution, the Bill of Rights, the Declaration of Independence. Democraic
vaues are acommon ground for dl Americans. Beyond this, defining American culture, aswith any, is
difficult because our own culture is S0 degply embedded in usthet it isdifficult for usto see. In addition,
the United Statesis adiverse nation, reflecting the vaues of different groups. Each day we see many
conflictsin schools and communities based on these differences.

Culture should be an important area of Sudy in our schools. Each of us has rootsin one or more
cultures, and each day we experience awide variety of behaviorsthat reflect the vaues and beliefs of
other cultures. However, mog sudents knowledge of other culturesis superficid or limited to exatic
coverage or monolithic examinations. Y et cross-culturd learning is essentia for understanding both our
own culture and thet of others. By studying other cultures, we learn what it isto be human. When
sudying other cultures, we should look for amilarities to our own culture as wdl asfor the differences
that make aculture unique. The Sudy of culture is necessary in order to know thet other people may
view thingsin waystha are profoundly different from the ways we view them.

Knowledge Objectives

To teach students about culture and world areas, we must look to those who study cross culturd
learning, such as anthropologists and cross-culturd educators, aswell as to those who study history,
geography, the arts, and the humanities. They tel usthat understanding another culture is difficult.
However, if diverse cultures are sudied objectively and taught properly, students can gain insghts and
grow in knowledge, not just about other cultures, but dso about their own. The study of human
dfferences and commondities will prepare sudents with the skills, knowledge, and perceptions they will
need to livein amulticultural society and world. Toward that end, we recommend the following
knowledge objectives.

1. Studentswill know and understand at least one other culturein addition to their own. Students
should study &t least one culture in-depth and from many different points of view.*
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. Students will have a generd knowledge about the mgjor geographic and culturd aress of the world
and theissues and chalengesthat unite and divide them. Students should study the mgjor
geographical and culturd regions of the world as wel as some of the mgor issues and chdlenges
that both unite and divide these world culturd regions.

. Sudents will know and undergand that members of different cultures view the world in different

ways. Differences exig within aculture aswel as among cultures. Within cultures, diversty may be
affected by factors such asrace, class, or religion. Cross-cultura educators Sate that sudying

other cultureswill help students to understand the values and actions of other people aswdl asther
own.

. Students will know and understand that cultures change. Al cultures have higtories, present
perspectives, and future orientations. Students should know that cultures are dway's undergoing
change and will continue to change, especidly in the 21t century. Many culturesin the world are
being changed by technology, migration, and urbanization.

. Students will know and understand thet there are universal's connecting dl cultures. Universds are
the ideas that unite us as humans. Maerid and nonmateria culturd dements are things and ideas
such asfood, housing, the arts, play, language and nonverbal communication, socia organization,
and thelike. Ernest Boyer, an educator of renown, listed the universas of culture we dl share: the
life cycle, symbols of expresson, aesthetics, recdling the past and looking a the future, membership
in groups and inditutions, living on and baing committed to planet Earth, producing and consuming,
and searching for alarger purpose.

. Students will know and understand that humans may identify with more than one culture and thus
have multiple loydties. Every human hes vaues and bliefs. Differences should be respected.
Family life, education, and friends and fellow workers shepe our world view and give eech of us
different sets of values and bdliefs.

. Students will know and understand that culture and communication are closely connected.
Languages form bonds that make each culture unique. To fully learn about another culture requires
learning its communication sysem through astudy of verbd and nonverbd language.

. Sudents will know and understand that aultures cross netiona boundaries. The modern world,
through immigration, migration, communication, technology, and trangportation, has broken down
traditiond cultura boundaries. Many cultures are no longer defined by common geographic aress.
For exanple, there are refugees forced out of their homelands and culturd groups such asthe
Kurds that have no nationa homeand.

. Students will know and understand thet cultures are affected by geography and history. Studying
the location of cultures and their past higtory isimportant to learning about ancther culture.

ills Objectives
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To hep sudents andyze and evauate cultures and world areas now and in the future, the following skills
need to be developed.

1.

Sudents will andyze and evduate mgor events and trendsin aculture. When studying aculture,
sudents should look for events and trends that indicate changesin that culture and be able to
andyze how these changes may have an impact on sudents' lives.

Students will examine cultures in the world and recognize some interconnections with their life in the
United States. Students should look for events and ideas in other cultures that have an impact on
the United States and on its citizens.

Students will compare and contragt diverse culturd points of view and try to understand them.
Respect for othersis at the heart of cross-cultural underganding. Students should learn to listen to
various culturd pergpectivesin order to understand others. However, understanding does not mean
agreding with another point of view.®

Students will examine the common and diversetraits of other cultures. An open discussion of
differences and amilaitiesin other cultures leads to understanding the vaues and motives of others
and isthefirgt step toward the skill of working with others who have different points of view.

Students will be able to state a concern, pogtion, or avaue from another culture without distorting
it, in away that would satisfy a member of that culture. Understanding other points of view and
being able to explain them dearly is avauabdle communication kill for dl dtizens. Underdanding
other points of view does not necessarily mean that students agree with these opinions. Students
should aso develop the ahility to critique views they disagree with.

Participation Objectives

A maor purpose of sudying cultures and world aress in K-12 schoolsisto improve the ability and
willingness of sudentsto interact with peoples from other cultures and to continue to learn about others
and about their own culture throughout life. Participation objectives for sudents studying culture and
world aress follow.

1.

Students will appreciate the sudy of other cultures. When we study other cultures, smilaritiesand
differences emerge dearly in our minds. We are able to put our own cultura vaues into pergpective
and thus understand ourselves better.

Students will appropriately tolerate culturd diveraty. Students should learn to listen to and tolerate
the values and opinions of others.

Students will seek to communicate with people from other cultures. Students should be given an
opportunity to explore their own interests or have their interests stimulated about other peoples and
cultures. Students have multiple opportunities to learn about other culturesin both their communities
and the larger world. The modern world makes cross-cultura understanding a necessity because of
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common connections across cultures al over the world.*

4. Sudentswill demondrate an gppreciation of universal human rights. Basic human rights should be
honored. Students should undergtand that there are times when the vaues of individud cultures will
conflict with universd human rights. Students should discuss these corflicts and be prepared to
defend humen rights.

5. Studentswill meet and learn from people from other cultures. 1n the modern world, students have
multiple opportunities to meet people of diverse cultures. Schools should provide opportunities for
students to learn from one another aswell as from internationd visitors and exchange sudents.

I11. TheUnited States and the World: Global Connections

Students need broad- based knowledge of globa issues and areaand culture sudies, but they aso need
to understand their own connections with these issues and cultures. Helping students understand these
connectionsisamagor purpose of international and global sudies education. Americansaretied to
globa issues and different culturesin multiple ways, and students must understand the United States's
contemporary and higtorical connectionswith globa issuesand regions. Thisindudes sudying
traditiond topics such asU.S. foreign policy and U.S. participation in internationd organizetions, as
wdl as undersanding long-term U.S. politicd and srategic interests.

Citizens have aresponghility through spesking, voting, lobbying, and other forms of participation to
affect internationd issuesand U.S. foreign policies. To an extent, dtizenshipin aglobd ageis part of
the usud citizenship programs, and U.S. foreign policy should be part of the American history
sandards. Likewisg, ditizens need to be aware of the channds that influence their opinions on globd
and internationd issues, such asthe press, media, governmentd inditutions, and priveate organizetions.

A mgor problem confronting educators interested in teaching students about global and internationd
topics has been one of rdevance. Many Americans believe that globa issuesare not connected to their
daily lives. Others are desgply concerned with the effects of globa economic competition. Globa
problems may gppear to be too far away to affect them but, for better and worse, we are increasingly
linked to globd issues and with peoples and cultures throughout the world. Thisweb of
interconnections, which has bath positive and negative implications, can be found in local communities,
religious groups, socid and community organizations, and economic linkages.

Knowledge Objectives

Americans have dways been connected with the rest of theworld, at least Snce 1492. Higoricdly,
Americans of dl ethnic groups, induding Native Americans, migrated from dsewhere. European
coloniesin what istoday the United States were usually initiated, and often supported and protected, by
the mother nation. Colonies relied upon trade for surviva, and Americans have aways been connected
with othersin the world through consumer behavior, trade, travel, missonary activities, and other
channds. What is new about these interconnectionsin the late 20th century isther drametic increasein
quantity and sgnificance for dl Americans. All projections suggest that our connections with the world
will increase even more in the 214 century.  To prepare sudentsto live in this interconnected world, we
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recommend the following knowledge objectives.

1.

Sudents will identify and describe how they are connected with the world higtorically, politicaly,
economicdly, technologicdly, soddly, linguisticdly, and ecologicaly. Every American is connected
directly with the world in avariety of ways, for example, the mail; the Internet; ham radios; the
telephone; travel; internationd organizations or religious groups, economic links, such as purchesng
products connected with other countries; and the press and mass media More than 70 “Y our
Community and the World” sudies have been developed that examine the current globd linkages of
cities, regions, and Sates.

Students will know and understand thet globd interconnections are not necessarily benign; they have
both positive and negative consegquences in the United States. Global inter-connections enhance
our lives, and they dso may create serious problems. For ingtance, importing foreign automobiles
may add to the diversty and qudlity of our lives and provide jols for Americans engaged in thar
importation and sde, but for workersin U.S. sted mills or automobile factories, these globd
imports have been devadtating. Students need to understand the trade- offs among short-term and
long-term consequences of interconnections.

Students will know and understand the United States srole in inter-nationd policies and
internationd relations, particularly snce World War 1l. The United Statesis the sole remaining
globa superpower. What we do or do not do affects the lives of people around the world.
Students need to understand the strengths and limitations of our influence on other nations.
Underganding today’ s foreign policies reguires some knowledge and understanding of past foreign
policiesand issues.

Sills Objectives

Students need the following skillsin order to andyze and evauate globa connections.

1.

3.

Students will recognize, andyze, and evduate mgor events and trends in American and world
history and examine how these events and trends connect to their locd communities and the United
Statestoday. Our livestoday are defined by actions others have teken in the past. Understanding
padt trends and movements is important in understanding today’ sworld. Usudly, United States and
world history are taught as discrete courses, but the walls between these subjects are artificid.
United States history should be taught in aglobd perspective and world history should indlude
connections with the United States. Both United States and world history should make connections
between padt trends and the individud today.

Studentswill recognize, andyze, and evauate interconnections of loca and regiond issueswith
glabd chalenges and issues. Globd issues do not arise from some far-away place to affect our
locd communities. Rather, local communities across the world create globd chdlenges and issues.
Students should be able to recognize, andyze, and evauate how locd communities contribute to or
help resolve globd issues.

Students will recognize, andyze, and evauate the interconnections between their lives and globd
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issues. Students should be able to make the link between their dally actions and how those actions—
or inaction-influence globa phenomena

4. Sudentswill generate dterndive projections for the future and weigh potentid future scenarios.
The future depends upon actions individuas take. Often, the effects of these actions will be delayed
for years. Students need to know and understand that their own actions—or lack of action-can
meke a difference to the future.

Participation Objectives

Globd education does not just present facts to be memorized or a series of intdlectud skills to help
aoply, andyze, synthesize, and evauate knowledge. 1t should aso encourage democrdtic citizenship,
which requires active participation. The following ligt of participation objectives identifies some of the
potential sudent activities commonly promoted by globa educators.

1. Studentswill value participation in the democratic process. Through participation, citizens affect
government policies. For example, ditizens participate by soesking, voting, lobbying, and
contributing to campaigns or causes. Each of these forms of participetion affects internationd
issues. Whilein school, students need to practice these activities where gopropriate.

2. Sudentswill tolerate ambiguity. Most globd issues will not be resolved soon. Having some
tolerance for the ambiguities of this complex world is hepful. This does not meen that Sudents
should betolerant of al behavior or Stuations, nor does it mean that right and wrong solutions
cannot be hidden by ambiguity.

3. Studentswill read newspapers, magazines, and books; listen to radio and televison programs that
relate to interculturd and internationd topics, and actively respond to news articles, books, and
programs. Locd communities change, aswill the United States sroleintheworld. Studentswill
need to continue to learn about internationa and intercultura topics. Because ditizenslearn the
mgority of their information about the world from the press and mass media, Sudents need to better
understand the strengths and weaknesses of these sources of information. Students should be
encouraged to actively respond to these * one-way” communication systems by discussing programs
with peers, family, and others, and by writing letters to the editorid staffs of newspapers and media
gations

'Robert Hanvey in his booklet, An Attainable Global Perspective (New Y ork: The American Forum
for Globa Education, 1976), describes four levels of cross-culturd awvareness: (1) awareness of
superficd or vishle culturd traits stereotypes; (2) avareness of sgnificant and subtle culturd traits thet
contrast markedly with one's own; you are frustrated and confused; (3) awareness of sgnificant and
subtle culturd traits that contrast markedly with one's own; you think about it and Sart to ask questions
and undergand; and (4) awvareness of how another culture feds from the gandpoint of the indder:
culturd immersion.

*Robert Kohls descriptors of culture are an entry point for students to learn about the world and other
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cultures. Under the headings “ Some Cultures’ and “Mog Cultures,” helists points of view or vauesin
relation to the various ways people view the world. For example, in the United States we generdly fed
that we have persond control over our environment; however, in much of the world people fed that fate
determines what they areto do. Conflict can arise when different cultures with different points of view
mest to solve common problems. An awareness of such differencesiskey to cross culturd
underganding. For alisting of what some cultures believe in and what mogt cultures believein, see
Kohls and Knight, Developing Intercultural Awareness, p. 42.

*Craig Sori in, The Art of Crossing Cultures (Y armouth, Maine: Intercultural Press, 1990), expresses
the cross-auturd process as follows. “We expect others to belike us, but they aren't. Then aculturd
incident occurs causing areaction, such as anger or fear, and we withdraw. \We become aware of our
reaction, we reflect on its cause, and our reaction subsdes. We obsarve the Stuation which resultsin

developing culturaly gppropriate expectations.”

“There are four mgjor traits to be developed and 18 others that support them. They are suggested by J.
Danid Hessin The Whole World Guideto Culture Learning, pp. 12ff. Thefour mgor traitsare: (1)
ahigh regard for culture; (2) an eagernessto learn; (3) adesire to make connections, and (4) a
readinessto give aswell asto recave,

Global Issues and Challenges-What Should Students Study?

At the core of dl contemporary internationa and global studies are two concepts, change and
interdependence. Engineersquip, “If we can make it work, it's probably aready out of date!” That
expresson aso gopliesto the mgor, largely unresolved, problems, issues, ad concerns that dominate
both the popular media and scholarly journds today. About the time that some-

onedamsto “have ahandl€’ on any problem, a new manifestation of it occurs. Proposed resolutions
or solutions are suddenly inadequeate or, asis often the case, are found to contribute to a grester
problem previoudy unknown or unacknowledged.

The metgphor of a spider’ s web goplies remarkably well to today’ s global problems and chalenges.
Touch that web anywhere, even lightly, and it vibrates everywhere. Smilarly, if one“touches’ any
globd problem, one ingtantly redlizes its connectiveness or interdependence with another. As Universty
of Chicago psychologis Mihdy Cakszentmihdyi sated, “It isimperative to begin thinking aoout atruly
integrative, globa education thet takes serioudy the actud interconnections of causes and effects”

Further, it is not overdating the case to say that the concepts of change and interdependence are S0
centrd to al of the socid and physica sciencesthet they dearly deserve serious and continuous
attention throughout the scope and sequence of any academic program to prepare globdly literate
dudents. A seriousinvedtigation of globd problems and chalenges demands thet one dedl conceptudly
with both change and interdependence. Together, these two concepts provide a basdine for developing
globd literegy.

Virtudly without exception, those whaose thinking we examined in this compilation identified
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unprecedented change in al aspects of life as something dl schools should address. The conoept of
interdependence or connectedness-* sysems pergoective’ or “sysems thinking” —al so received near
unanimous mention.  Even in those cases where one or both of these concepts were not mentioned
spedificdly, both were dearly subsumed under one or more of the other topics recommended for study.

What Should Students Study?

Although al of the answers concerning what students should study about globd issues and chdlenges
are not included here, we have tried to sdlect the best thinking and writing on the subject. The
categories we designated are neither exhaudtive nor mutualy exdusive. In fact, thereis Sgnificant
overlgp among some categories. However, despite differences detected, there exigts far grester
consensus on what should be studied.

While no individua teacher and very few school sysems have available to them the resources necessary
for their sudentsto investigate al of these issuesto any reasonable depth, sudents should be given the
opportunity-and time—to deve op the academic skills and techniques necessary to efficiently and
sysemdticaly explore other globd issues and problemsin the future.

Ten Key Categories

The ten categories we identified form aworking list meant to be scrutinized, reacted to, and refined by
thase respongble for improved teaching and learning about the international dimension in K-12 schools.
Theten categories are: (1) conflict and its contral; (2) economic sysems; (3) globd bdief sysems, (4)
humen rights and socid judtice; (5) planet management; (6) palitica systems; (7) population; (8) race
and ethnicity: human commondity and diversty;

(9) the technocratic revolution; and (10) sustainable development.

1. Conflict and Its Contral: Violence/Terrorism/War—L ow-intengity to Internationd. 1ncluded under
this broad heading are severd sub-dugiers Thefirg dudter is sub-nationd conflicts, thet is
revolutions, civil grife, assassnaions, and rebd or guerrilla activities (often today’ s “freedom
fighters’). Recent ligts a0 indude genocide and ethnic deansing aswdl astribdism and
secessonis movements, which may lead to violence. A second duster centers on the proliferation
of wegpons—conventiona, chemical, biologica, and nudea—and the arms race, which encompasses
sdes, sanctions, contrals, and trafficking. A third duster concerns terrorism-state- sponsored
terrorism, sanctuaries, sodid revolutionaries, nationd separaids, rdigious fundamentdists-and
cross-border conflicts based on irredentism or revanchism. Ladly, matters of national security,
induding the use of force by netions ether unilaterdly or in combination with other nations; is found
on more recent ligs

Of great concernisthat arms control, conflict resolution on an internationd scale, control of conflict,
and the forma peacekegping activities by the United Nations-with afew notable exceptions—
recelve far less emphassin the sources consulted. Schools need to addressthis crucid areas Given
the frequency and intengity of conflict-related issues domineting today’ s world events, to neglect the
sudy of the methods available to prevent or mediate conflict is a serious omisson.
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2. Economic Sysgems Internationd Trade/Aid/Invesment. The more recent the source consulted, the
greeter the emphasis placed upon economic problems and issues. Thefirg dudter identified
includes underganding comparative economic systems, for example, sate socidism and other
centraly planned economies that differ from our own, typified by the former Soviet sysem. Also
mentioned are the trangtiond and mixed economiestypica of many developing nations today.
Fndly, virtudly every source indicates that aworking knowledge of our own free-market or
free enterprise modd is a prerequisite for underganding economic sysems different from our own.

The second clugter relates to internationd trade, encompassing petterns, balance of trade and
payments, free trade and zones, trade negotiations—protectionism, quotas, sanctions, and
embargoes-as well astariff and nontariff barriers. Currency exchange (rates, fluctuations) dso
recaived mention.

A third duster focuses on foreign aid, such as purposes, forms, amounts, and conditions aswell as
the role of donors and multilatera aid programs. Some of the sources placed mgor emphasison
the need for better undergtanding of foreign aid. Recent public opinion polls indicate widespread
public ignorance regarding al agpects of foreign aid and extraordinary misconceptions concerring
the percentage of the nationa budget devoted to our foreign aid programs.

Direct foreign investment, including ress on the role of multinationd corporations (MNCs),
transnationd enterprises (TNES), and regiond trading blocs (EU, NAFTA, GATT, €tc.) were aso
cited asimportant topics.

Lagtly, aclugter of economic concerns focused on the specific needs of the deve oping world such
asdebt crigsand rdlief, preferentia trade policies, and protecting infant indugtries. An
understanding of the increasing economic disparities (the rich-poor ggp) within and among many
world nations also received mention.

3. Globd Bdief Sysems |deologies/Rdigions/Philosophies. Publications from the Cold War period
stressed the need for the Study of comparative ideologies, thet is, Soviet-gyle communiam and its
various off- shoots, particularly Chinese communism. Many of the sources consulted emphasize the
need for gudents to sudy maor world religions as ameans of better understanding other cultures as
wdl asimproving sudents understanding of followers of those rdigions resding in this country.

Severd sources recommend the Sudy of other nations' or cultures' philosophies. However, in most
caesit isundear exactly what thismeans. It appearsthat these references are primarily directed at
ether political philosophies or ideologies, for example, socidism, communism, and fasciam, or
thought systemsidentified with a particular reigion, for example, Confucianisam, Hinduism, or
Daoisam. Thisapparently is seen asameansto better understand and to develop empathy for other
cultures,

4. Humen Rights and Socid Justice’Human Needs and Quidity of Life. The category of human rights
and socid judtice includes abroad array of human concerns and topics rdaed to the qudity of life
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worldwide. The more recent the source consulted, the greeter the emphasis placed on globa
human rights. Thefirg dugter focuses on problems associated with human rights and socid judtice
induding gender and equiity issues, the rights of children (child labor, street children, various abuses),
equa accessto judtice, and rights’ violations and abuses based on ethnic, racid, sexud, or politica
identities.

A second duster—probably the one that has generated the most intense media attention and public
concern-focuses on problems concerning food and hunger (chronic manutrition, famine). Induded
here are globd food security, unequa access to food, food aid, the green revolution, and diseases
related to inadequate diet.

A third duster focuses on broad concerns of hegth, education, and welfare, for example, infectious
diseases (particularly HIV and AIDS), inadequiate sanitation, drug use (trade, prevention,
prosecution), inedeguate shelter or housing, illiteracy, low standards of living, and the lack of a
socid safety net.

. Planet Management: Resources’Energy/Environment. Virtudly every source consulted places mgor
emphasis upon resource depletion-induding energy—and environmenta degradation or pollution as
crucid aress for sudent study. The resource clugster includes renewable and nonrenewable
resources, resource dependence, stockpiling critica resources, recyding, and the role of commodity
power in internationd commerce.  The more recent sources emphasize water—its manegement,
reuse, pollution, scarcity, and cost. A few sources cited space as an often overlooked resource.

Topics rdaing to energy sources-paticularly petroleum and nudear energy—appear on amost
evay lig for gudy. Production and consumption patterns, proven reserves, codts, the security or
dependability of sources, and future oil shocks (OPEC) make up one group of concerns. A second
group focuses on dternative energy sources (olar power or hydro power), the problems and
potentids of nuclear energy, and the need for conservation.

Studying the condition and care of the environment includes topics such as air, land, water, and
sesbed pollution; globa warming and cooling; ozone depletion; toxic and nucdlear wastes (disposa
and internationd trade in); and acid rain. A second set of issues focuses on degradation of the land
through erosion, deforetation, drought, or desartification, and reductions in generic, biatic, and
Species varieties. Some sources aso mention carrying  capacity and environmenta indability as
concepts students should understand.

Perhaps no other topic mentioned reflects as high a degree of concern-in afew cases bordering on
darmig—as does the condition of the environment and its care. Schools planning sudies of
environmentally related topics would be wise to take extra precautions to assure that Sudents are
presented with the most baanced and scholarly data currently available.

. Politicd Systems. Internationa Structures/Inditutions/Actors/Procedures. Many of the sources
examined stressad the need for the study of political systems and ideologies (as with economic
systlems above) that differ from our own. Under the indtitutions dugter, the United Nations and its
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agenciesdominate mogt ligts, but the increesing role of regiond organizetions (NATO, SEATO,
OAS, OAU, etc.) dso are recommended for study. A second cluster of concerns focuses on the
role of dliances, treaties, and negatiations (regarding arms, refugees, trade, and human rights
violaions). More recent sources mentioned political disntegration, irredentism, secessoniam,
devolution of nations, separatism, and the opposing trends of regiond integration and increased
democratization and autonomy.

Non-governmenta organizations (NGOs), and their increasing role and presence in internationd
afars, are ds0 recommended for dudy. Findly, acluster focuses on internationd law and therole
of theWorld Court. Forma sudy of U.S. foreign policy is aso recommended by some authors.

. Population: Demographic Growth/PaiternsMovements’Trends. No single problem or concern is
listed more frequently than population, particularly its control. Some authors fed that unless present
growth rates are checked, particularly in parts of Africa, Asa, and Lain America, solutionsto most
other globa problems will continue to dude us

Basic information on population growth (birthrates, deeth rates, fertility rates, replacement rates,
migration, immigration, and emigration), and its changes, patterns, and trends make up one clugter.
Ancther dugter focuses on issuesthat can be controversd, such as family planning and
contraception practices, including sate- sanctioned abortion or serilization. 1t would gppear wise
that public schools deding with these topics exercise extreme caution.

A third dugter indludes a variety of population rdated issues, for example, guest workers, illegd
diens aging, drift to the cities, political asylum, dependency ratios (percentage of a population under
15 or over 65 years old), and the rgpidly increesing numbers of refugees and displaced persons
worldwide.

. Race and Ethnicity: Human Commondity and Diversty. Mot of the sources conaulted fed this
topic should be studied by dl sudents, but few provide details. In most cases, “reducing
preudice” “avoiding Sereotypes,” or “diminating discrimination” are liged asthe god for such
dudies. Others stressad “ celebrating divergty” or “enhancing sudents' salf-image/concept” asthe
primary godl.

Some scholars and others who included this topic on therr lists stress pecifics such asrace and
immigraion quotas or preferences, exdusion laws basad on race, problems of indigenous ethnic
groups, ethnic/culturd roots, color consciousness, and, in more recent sources, ethnic or racialy
based genocide as well as the ongoing debate concearning Eurocentriam vs: multiculturdism. Inany
case, serious condderation of this topic would gppear mandetory given our plurdistic society and
world.

. The Technocratic Revolution: Science/ Technology/Communications. With the exception of
communications—often coupled with trangportation-this category of issues recavesllittle atention in
the earlier sources examined. However, virtudly dl of the more recent sources emphasizetherole
that science, technology, and communications play inthe lives of dl humans. Severd individuds
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note correctly that the study of science and technology provides an ided vehicle for socid sudies,
meath, and science teachers to develop cross-disciplinary lessons and units. Having students discuss
both the pluses and minuses of the impact of stience and technology on peoples’ livesworldwideis

uggested.

The communication duster indudes innovations, networking, freedom of use, the information
revolution (access to, balanced flow, and censorship) and increasing peed coupled with decreasing
costs.

10. Sudainable Development: Palitica/Economic/Socid. Induded under this heading iswhat might be
cdled the “ned” clugter: neocolonidism, neomercantiliam and necimperidism, dl manifesations of
broader dependency theory issues thet include increasing foreign debt and economic imperidism.

A second dugter of concerns centers on drift to the cities and explosive urban growth (megedities),
often accompanied by increasing socid and economic problems and growing city-countryside
disparitiesthat cause palitica ingability, often leading to violence.

A third dugter indudes the role of commodity power and the attempts to form cartels among those
deve oping nations that possess raw materials nesded by the more industridized nations. Also
included is the nonaligned movement that, a times, influences voting at the United Nations.

A find duger centers on the internd regond digparities exising in many developing nations, the
midrestment of indigenous peoplesin some, and autonomy movementsin others.

A Caution

The study of globd problemsis not an excuse to neglect the rules of sound scholarship. At times,
emoation persond opinion, and unproven assartions subgtitute for reasoned discussion when potentidly
voldile globa problems are discussed in dassooms. Thisiswrong. Students must learn that their
fedings and opinions about these things are understandable but do not subgtitute for the reasoned
opinions of reputable authorities  Suspending the rules of criticd thinking while dlowing fedingsto
subdtitute for facts, emotion to pass for evidence, or concern to take the place of critica judgment,
servesno legitimate academic purpose. Not to do S0 a timesis difficult, particularly when human
uffering related to many globa problemsisvividly portrayed by the media However, these difficulties
should never provide judtification for avoiding the study of topics that may generate emotion and, a
times, divisve controversy. Hereiswhere the teacher has the opportunity to modd a reasoned,
evenhanded gpproach to potentidly voletile topics.

Students dso must learn that the published materids on globa problems and concerns vary greatly in
their accuracy and reiability. When one of the authors served as an educationd consultant to President
Carter's Commission on World Hunger, its co-chairman, the late Jeen Mayer of Tufts University and a
world aut hority on nutrition and reated matters, cautioned the author as follows. “Probably one-third of
the published materials on food and hunger are accurate, reflect the best current scholarship and should
be believed. Ancther third are either badly dated or only partidly correct and aways should be used
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with caution. The other third are badly biased, inaccurate, and grosdy misrepresent the problem.
Avoid them at dl cogd” Educators would do well to keep Mayer’s advice in mind when deding with
mog global problems. Frequently it fits.

A And Thought

Writing in the 38th yearbook of the Nationad Council for the Socia Studiesin 1968, Lee Anderson of
Northwestern University asked: “What do individuas need to possess in the way of cognitive abilities,
vaues, mativations, and information in order to function as obsarvers, andydts, evduators, and judges
or critics of events, decisions, trends, or developments occurring in the internationd dimension of thelr
socid environment?” No one has more aptly stated what globa education should be about, that is,
providing sudents with the information and intellectud tools—coupled with the willingnessto use them-
that enable them to function as competent American citizensin acomplex and rgpidly changing
internationa environment. In short, functiond ditizenship competency in agloba context should be our
god.

Deciding which globd issues, problems, and chalenges are most important and deserve serious Sudy in
our schoals is not something we will ever determine to everyone' s satifaction. We have attempted to
organize atypology that may prove useful to educators faced with the task of providing ingtruction about
globd issues, problems, and chdlenges. Unfortunately, in many schools these topics are sddom
dudied, if & dl. Timeis oent instead “giving students the background” needed to engage these issues
“later on.” Unfortunately, “later on” never arrives. Thus, sudents are forced to form opinions and,
ultimately, make decigons about important globd concernsin an intdlectud vacuum. These concerns
are too important to alow our dtizens to continue to remain intelectudly unarmed.

We mugt equip students with the knowledge, intellectud skills, and attitudes they need to cope
effectivdy with the globd redlities they must face as adults. Individuas working a sate and locd levels
to establish gandards that reflect what al sudents should “know and are able to do” would do well to
pay attention to the kinds of student outcomes suggested by those who have written on the internationd
dimengon of education. Further, they should make certain that whatever sudents “know and are able
to do” includesin-depth study of the red problems and chdlenges facing the human race. John Dewey
stated that “ Schooal is not preparation for life, it islife” What better way to make schoal “life,” not
merdy “preparation for life”

National Subject Area Standards and Global and International Studies
Guidelines

How does the study of globd issues, culture, and globa connections rdae to the nationd subject area
sandards that are being devel oped? The sandards in each subject area address globd and internationa
sudiesisuesin thefollowing ways

Global Issues
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Geography. Published by the Nationd Geographic Society, the Geography for Life; National
Geography Standardsindudes severd sandards that gpply directly to globa issues: Standard 8, “the
Characterigics and spatid didtribution of ecosystems’; Standard 9, dedling with human migrations and
“the characteridtics of populations a different scdes’; Standard 11, dedling with economic
interdependence; Standard 13, dedling with cooperation and conflict; Standard 14, focusing on “how
humean actions modify the physical environment”; Standard 16, on resources, Standard 17, using
geography to interpret the past; and Standard 18, which focuses on the use of geography “to interpret
the present and plan for the future.” Each of the standards provides sudents with useful information,
skills, and atitudes hdpful in ther investigations of globd issues and chdlenges

World Higory. The two volumes published by the Nationd Center for History in the Schools
(Expanding Children’s World in Time and Space, Grades K-4 Expanded Edition; and Exploring
Paths to the Present, Grades 5-12 Expanded Edition), contain multiple opportunities to help students
develop understanding of the roots of some of today’smgor issues. The section on the 20th century in
particular provides for specific sudy of anumber of internationd issues, for example: causes and
consequences of wars, attempts to establish peace; economic, socid, and political changesin the

deve oping world; independence movements; increesing globa economic interdependence; human rights
movements, and mgor globa scientific, technological, and socid trends, present and future.

United States Higtory. Like its companion edition in world history, Exploring the American
Experience, Grades 5-12 Expanded Edition, provides numerous opportunities to explore the historic
roots of some of today’ s globd issues. Starting with the period of mgor industria devel opment
(1870-1900), accompanied by afledgling environmenta movement, the problems and conflicts
associaed with massiveimmigration and U.S. oversess expansion, on through the emergence of
modern America (1890-1930) and the Great Depresson and World War |1 (1929-1945),
inter-netiond affairs receive increased emphads. In addition, severd global problems are mentioned.
Thetwo last sections, which cover 1945 to the present, present severa opportunities for teachersto lay
the groundwork for in-depth study of one or more globa problems or issues.

Civics and Government. The National Standards for Civics and Government, published by the
Center for Civic Education, relates little to globd problems and concerns, focusing on the basic vaues
and principlesof U.S. democracy. However, the question, “What is the relationship of the United
States to other nations and to world affairs?” isincluded as amgor section heading at dl three grade
levd dugters K-4, 5-8, and 9-12. This encourages Sudy of other politica sysemsaswel as
internationa organizations.

Socid Sudies The Nationa Coundil for the Socid Studies publication Curriculum Standards for the
Social Studies is based upon ten themes or strands. Among the ten, “Globa Connections’ is repeated
a dl three grade level duders. Because globd issues and their sudy can never be redtricted to any
sngle subject- matter discipling, the socid studies sandards dearly provide the best set of guiddines
avallable for educators who are concerned with a multidisciplinary approach to the study of globa
issues and chdlenges.

Cultureand World Areas
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The study of culture and world areas can connect learning for sudents across many subjectsin the
curriculum. Higtory, geography, civics and governments literature, the arts, and science can contribute
to the study of culture and world areas. Some of the new nationd sandards ded with cultureinthe
following ways

Geography. Cultureissues are found in Standards 6 and 10. Standard 6, how culture and experience
influence peopl€e' s perceptions of places and regions, describes the student’ s com-munity and region
from different perpectives, waysin which people percaive places and regions through culture and
technology; how places and regions serve as cultura symbols; why places and regions serve as symbols
for individuds and society; why different groups of people within asociety view places and regions
differently; and how changing perceptions of places and regions reflect cultura change. Standard 10,
the character, digtribution, and com-plexity of Earth’s culturd mosaic, includes how the characteristics
of culture effect the waysin which people live; how patterns of culture vary across the earth’ s surface;
how cultures change; the oatid didtribution of culture a different scales (locd to globd); how to reed
elements of alandscgpe asamirror of culture; the processes of culturd diffuson; the impact of culture
onways of lifein different regions, how culture shgpes the character of aregion; and the spatia
characterigtics of the processes of cultural convergence and divergence.

World Higtory. Universas of culture such as food, housing, and socid and economic organizetion have
been identified and are labd ed throughout the eight eras of world higtory. For grades K-4, Topic 1,
living and working together in families and communities now and long ago, addresses issuesrelating to
culturein Standards 1A, 1B, and 2B. Topic 4, the history of peoples of many cultures around the
world, includes Standard 7, selected attributes and historica developments of various societiesin
Africa, the Americas, Asa and Europe; and Sandard 8, mgor discoveriesin science and technology,
their socid and economic effects, and the scientists and inventors from many groups and regions
responsible for them.

United Sates History. All of the 31 standardsin each of the 10 erasin American history contain
referencesto culture.

Socid Studies. Strand One, Culture, of Curriculum Siandards for Social Sudies, gatesthat socia
dudies programs should indude experiences thet provide for the study of culture and culturd diversty.
Such programs should: explore and describe Smi -larities and differencesin the ways groups, societies
and cultures address Smilar human needs and concerns, give examples of how experiences may be
interpreted differently by people from diverse cultura perspectives and frames of references; describe
waysin which language, Sories, folktae, music, and artistic cregtions serve as expressons of culture
and influence behavior of people living in apar-ticular culture; compare waysin which peoplefrom
different cultures think about and ded with their physca environment and socid conditions, and give
examples and describe the importance of cultura unity and diversity within and across groups.

Foreign Languages. In the Sandards for Foreign Language Learning, the sandardsfor foreign
language related to culture are found in Standard 2, entitled “ Gain Knowledge and Understanding of
Other Cultures” Cultureis defined as an area of learning thet includes the philo-sophical perspectives,
the behaviord practices and the products—both tangible and intangible-of asociety. Standard 2 usesa
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diagram to illustrate the rel ationship between per spectives (meanings, attitudes, vaues, and idess),
practices (patterns of socid interactions) and products (books, tools, foods, laws, music, games, €c.).
Standard 2.1 gates that the “ Students will demondtrate an understanding of the relationship betweben

the practices and perspectives of the cultures studied.” Standard 2.2 states that “ Students demondirate
an underdanding of the relationship between the products and perspectives of the cultures sudied.”

Global Connections

Geography. Rdating directly to the theme of globa connectionsin Geography for Life; National
Geography Standards are Standard 11, the patterns and networks of economic interdependence on
Earth’s surface, and Standard 15, how physica systems affect human systems. Standard 18, how to
aoply geography to interpret the present and plan for the future, includes the Satement “ Cresting
effective and lagting solutions to the world' s pressing problems requires that today’ s Sudents meture
into adults who can make skilled and informed use of geographic knowledge, skills, and pergpectivesto
identify possble solutions, predict their consequences, and implement the best solutions.” Other
sandards lightly touch upon globa connections.

World Higtory. The nationd standards for world history are replete with examples of interconnections
of culturesin higory. Standard 5, historical issues andys's and decision making, indudes components
on identifying relevant historica antecedents, evauating dternative courses of action, formulaing
dternative courses of action on an issue, and evauding the implementation of adecison.

United States History. The retiond standards for United States history includes severa sandards on
U.S. foreign policy and the United States srolein theworld. Under Era6 (The Development of the
Indudtrid United States-1870-1900) is Standard 4, federd Indian policy and United Statesforeign
policy after the Civil War. Under Era7 (The Emergence of Modern America-1890-1930) is Standard
2, the changing role of the United Statesin world affairs through World War |. Under Era8 (The Gresat
Depresson and World War [1-1929-1945) is Standard 3, the origins and course of World Wer |1, the
character of the war a home and aoroad, and its reshaping of the U.S. rolein world affairs. Under Era
9 (Postwar United States—1945 to early 1970s) is Standard 3, the Cold War and the Korean and
Vietnam conflictsin domestic and internationd palitics. Findly, under Era 10 (Contemporary United
States-1968 to present) is Standard 1, mgor developments in foreign and domestic policies during the
Cold Wer era

Civics and Government. The National Standards for Civics and Gover nment includesthe section
“Wheat is the Redationship of American Politics and Government to World Affairs?” (pp. 59-62) This
section focuses mainly upon the United States s role within the world; internationd organizations, the
impact of American concepts of democracy upon the world; and current palitica, demographic, and
envirorrmental deve opments.

Socid Studies. Curriculum Standards for Socid Studies includes  Globa Connections’ as one of ten
thematic srands. This strand “includes experiences that provide for the study of globa connections and
inter-dependence’ (seepp. 29; 70-72; 102-104; 136-138). Thistheme includes“ performance
expectations’ such as “explain conditions and motivations that contribute to conflict, co-operation, and
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independence among groups, socidties, and nations’; “illustrate how individua behaviors and decisons
connect with globa systems; and “identify and describe the roles of internationa and multinetiona
organizations”

Foreign Language. The Standards for Foreign Language Learning indudes “Participaein
Multilingua Com-munities & Home and Around the World” as one of the goals of foreign language
educaion. The standards include arecognition of the importance of interdependence of people
throught out the world.
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